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Introduction 

At Elmsleigh, each child is perceived to be an individual of great value. It is the role of our 

school to strive in providing a secure yet challenging educational environment where we 

encourage children of all abilities to achieve their full potential. Every child has an 

entitlement under the equal opportunities policy, to a ‘broad and balanced curriculum’, 

taught at a rate of pace and challenge that will stimulate their individual capacity to  

learn. This policy will outline a framework of provision for those children of above  

average ability within our school. 
 

Our School Vision  

Our aim is for each individual in the school community, regardless of gender, race, culture 

and background, to reach their full potential in an inclusive environment where happiness 

and security are a priority. High expectations in teaching, learning and behaviour are 

reflected in the excellence and enjoyment at the centre of our vision. Working together in 

an honest and respectful partnership is the way forward. 

 

Identification 

Identification of the most able (or higher achievers) is perceived as the children who 

exceed expectations for their Age Related Expectations (ARE), who on average are 

attaining at a standard beyond ARE. These children will be identified in each class, and a 

review will take place each term. 

In practical classroom terms most able children are likely to present themselves to 

teachers in one or another of three groups: 

 Those whose outstanding ability is so evident (and in some cases linked with 

behaviours that cause difficulties in the classroom), that teachers seek to develop 

specific strategies to cope with their high ability,  

 A much larger group of children with who are exceeding ARE for ability and 

achievement 

 Children with high levels of ability, but who are not achieving at a high level. 

Able pupils can have/be :  

 Good all-rounders  

 High ability in one area only  

 Of high ability but with low motivation  

 Of good verbal ability but having poor writing skills  

 Very able with a short attention span  

 Very able with limited interpersonal skills  

 Keen to disguise their abilities  

 SEN (children who may be on the Autistic spectrum)  

 Behavioural difficulties 
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At Elmsleigh Infant and Nursery School, we recognise that the abilities of the most able 

pupils will vary, and it is therefore important for us to have a very wide view of 

intelligence. This ensures that we recognise all types of high ability. It is our school’s 

policy to use as many different sources of assessment in identifying the most able pupils. 

We know that identification based purely upon summative assessment would exclude 

creative thinkers and those pupils who are under-achieving. We identify these children so 

that we can provide effectively for them, and so that teachers can plan appropriate work 

and stimuli for them. There is no single measurement with which to identify the most able 

pupils due to their individuality, it is a collection of evidence from various sources as 

stated below. 

 

In our school we use a combination of the following sources of information: -  

 Teacher observation; 

 Formative  assessment – use of Classroom monitor which tracks learning outcomes 

against the National Standards 

 Checklists of characteristics  

 Summative assessment - Test scores against National Test Results  

 Pupil profiles using examples of outstanding work 

 Pupil interviews  

 Background knowledge from parents and past teacher 
 

Teachers in Foundation Stage will make the first assessment of ability on entry to school. 

Evidence from teacher observations, Nursery assessments and Foundation Stage Profile 

results will be used as indicators children who are exceeding learning outcomes based on 

their area of learning. Parent observations, testimonies, evidence and teacher reports 

from other settings will also be considered. 

Provision  

It is crucial that our most able students fulfil their potential. We aim to provide each 

more able pupil with activities that build and extend upon their existing abilities. 

As a school we recognise that not all children receive the same opportunities as others. 

There are some children that may come from a disadvantaged background who may find it 

more difficult to access opportunities for developing their understanding and deepening 

their learning. As a result of this, they may not be able to achieve their full potential due 

to the lack of opportunities and resources as their peers. We aim to support these pupils 

in maximising their opportunities in order for these differences to be overcome. 

 

 In order to do this, we first need to know what these abilities are and they will be 

highlighted within the identification process. Provision for the most able children comes in 

many forms. Words such as ‘extension’ and ‘enrichment’ are among the most familiar. The 

work of the most able in our school reflects their needs; to achieve as much of their 

potential as possible, with access to a broad curriculum and individual support.  
 

Any provision for the most able pupils should aim to build on thinking skills, problem 

solving, questioning, use of resources, creativity and co-operative working without direct 
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adult intervention.   We therefore reinforce the need for these pupils to take risks and 

dare to be wrong. We know that pupils learn in different ways and our provision for the 

most able pupils aims to reflect this.  
 

We aim to explore the learning styles of these pupils in order to make effective provision 

for them. If appropriate, the pupil may be given the following opportunities:  

 Teachers to provide ‘challenge’ questions in written or verbal form in each class to 

promote thinking skills; 

 Acceleration – enabling the pupil to move through the curriculum at a faster rate; 

 To study in greater breadth (across) and depth (in more detail) at a mastery 

standard; 

 Encouraged to work with pupils of a similar ability, this will also include working with 

older pupils where suitable (to challenge and extend)  

 Encouraged to work with pupils of a lesser ability (those within their class – to learn 

mutual respect)  

 Withdrawal for individual support when necessary (booster/challenge groups) 

  Special provision for exceptionally able pupils for specific teaching and mentoring, 

whenever possible. 
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In-class strategies  

The staff in each year group work closely together to ensure that work is suitably 

differentiated for each group of children, in both content and expected outcome, and 

they make good use of appropriate questioning techniques and extension tasks to deepen 

and further extend their learning. Staff are open to trialling and implementing new 

initiatives recommended by the LA or other schools in order to sustain high expectations 

for all children.  

In the Foundation Stage, teaching takes place in a variety of methods – individual, small 

group or whole class. Staff are aware of the most able children and will adopt appropriate 

teaching and learning strategies. 

In Key Stage 1, children are usually grouped by their ability in mathematics and literacy, 

ensuring that individuals are matched with appropriate challenge. There is flexibility to 

move between groups depending on rates of progress and attainment. 

Reading skills are taught through group and individual sessions throughout the school. 

In other subjects children tend to be taught in mixed ability groups. Staff will always take 

account of children who are showing high levels of achievement and set appropriate 

challenges. 

In addition to the reading and spelling homework given; appropriate tasks to do at home 

will be given to support topic based work. Parents are informed of the purpose of the 

tasks and encouraged to support their child. 

Where possible, staff will be deployed in such a way as to enhance the learning of the high 

achievers. (eg Head’s Year 2 Challenge group for maths) 

Teachers provide enrichment and extension activities for the most able pupils as part of 

their planned differentiation by providing them with opportunities to apply their skills and 

understanding throughout all curriculum areas. The Most able pupils are challenged within 

subject areas specific to their ability. The children will also have the opportunity to 

experience a range of educational visits that further enrich and develop learning. 

 

Out of class activities  

Elmsleigh Infant and Nursery school offers a variety of after-school clubs over the year,   

providing opportunities and experiences not available in the classroom. The school supports 

additional opportunities and experiences which are available outside school.  

 

We acknowledge special events and competitions taking place during school time and where 

appropriate links these to the topics already taking place in school to promote purposeful 

learning and with prior knowledge can meet the needs of these pupils. 

 

We acknowledge and value the outside achievements of the pupil/s at Elmsleigh and 

promote these in Celebration and Headteacher assemblies.   
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Monitoring and Assessment 

In the first instance, it will be the class teacher who will monitor the most able children 

on a daily basis. Assessments will be based on their specific learning objectives, which may 

differ from the majority of the class.  

We recognise the need to monitor the progress of the most able children in order to 

ensure that the provision we are making is effective. The leader for the most able 

children is Mrs Collins (Deputy Headteacher), who tracks progress every half term. 

 

Once identified, the child is entered in our tracking system for the most able, which notes 

his/her particular abilities and any actions taken; including specific activities organised or 

events taken part in. All members of the teaching staff have an updated copy of the more 

able tracker every term. Parents are notified whether their children have been identified 

as academically ‘more able’ during Parents Consultations by the class teacher. 

 

The learning outcomes will be recorded as often as possible to inform Classroom Monitor 

which will determine a stage of learning dependant on a child’s academic ability. For 

children who are more able (higher achievers), they should be exceeding ARE (Age-related 

expectations) and be secure within their Year group by the Spring term so that the 

summer term can enable them to apply their learning through challenge and depth, thus 

exceeding ARE. 

At the end of each academic year, or on transfer to the next year group, a more detailed 

account of ability will be necessary. Reports to parents and teacher notes will inform the 

next teacher of the ability and progress. Assessment results will highlight children who 

not only excel in the core curriculum subjects, but those who demonstrate talents in other 

subjects. 

 

Each academic year the new class teacher is given a term to get to know their new class. 

They will make a decision as to whether pupils continue to stay on the register or are to be 

taken off based on observations, work and learning outcomes they perceive.  

 

Co-ordination  

Mrs Collins (Deputy Headteacher) is responsible for co-ordinating the work with most able 

children. Part of the role involves: 

 

-Set up and maintain the register  

-Supporting staff in the identification of these children 

-Monitor progress of those on the register  

-Liaise with class teachers to support provision for more able children  
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Appendix  

RECOGNISING MULTIPLE INTELLIGENCES  

LINGUISTIC (Linguistic intelligence)  

(English; Drama; Speaking & Listening; French; Spanish; History)  

Children with strong linguistic intelligence are likely to “always have their head in a book”. 

Not only do they like reading, they also write (stories, poems and letters) for pleasure. 

They usually mention things they have read about. They will have a wide vocabulary, be 

good at spelling, and are often fascinated by words and their meanings. They explain 

themselves well and like to teach others. They enjoy word games & puzzles (Scrabble, 

crosswords, etc.) and may also enjoy quizzes. They may be talkative (but not necessarily).  

 

MATHEMATICAL (Logical-mathematical intelligence)  

(Numeracy; ICT)  

Children with strong logical intelligence are likely to score highly in Maths tests. They are 

good at mental arithmetic and most aspects of Maths. They are interested in Science and 

how things work. They will often count things for no apparent reason. They may have 

particular ways of doing things (even to the point of obsession). They can become 

frustrated by people who cannot see their point of view or way of doing things. They are 

likely to be well organised and punctual. They may make lists (perhaps of things to do). 

They may also enjoy jigsaws and mazes. They often prefer to work alone.  

 

NATURALISTIC (Naturalist intelligence)  

(Science; Geography)  

Children with strong naturalist intelligence like all kinds of animals and may be responsible 

for looking after a pet. They may be interested in gardening and the countryside and will 

probably prefer to be outside. They may show an interest in insects, dinosaurs or 

archaeology and will enjoy nature programmes on TV. They probably collect things (such as 

cards, etc. but especially insects, bits of rock) and may keep a scrapbook. They may be 

tidy and well organised.  

 

VISUAL-SPATIAL (Visual-spatial intelligence)  

(Art)  

Children with strong visual-spatial intelligence are “natural artists”. They notice small 

differences in detail and have a good visual imagination. They will be good at drawing and 

enjoy drawing sketches, cartoons & doodles. They have a strong sense of colour. Given the 

opportunity, they will enjoy taking photos and making videos. They can find their way 

around easily. They use their hands when talking or explaining. They may also enjoy jigsaws 

and maze puzzles.  

 

MUSICAL (Musical intelligence)  

(Music)  

Children with strong musical intelligence like a wide range of music. They recognise tunes 

easily and quickly and are quick to learn songs. They may play a musical instrument (if 

provided with the opportunity). They will probably be good singers. They are likely to hum 

or sing to themselves (or out loud) whilst doing other things. They may tap out rhythms. 

They are fascinated by different sounds.  
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PHYSICAL (Physical / bodily / kinaesthetic intelligence)  

(PE; Dance; Sport: DT)  

Children with strong physical intelligence are good at sport & physical activities. They like 

practical activities (such as model-making, sewing, cooking, making things). They cannot 

help touching things and probably use their hands when talking. They have expressive 

facial features and may be good at drama. They are well co-ordinated with a good sense of 

balance and may be good dancers.  

 

SOCIAL (interpersonal intelligence)  

(Citizenship; PSHE; RE)  

 

Children with strong interpersonal intelligence get on well with people. They are friendly 

and outgoing and relate well to people both older and younger than themselves. They are 

good listeners, patient – and may be a ‘peace-keeper’ amongst their friends. They notice 

how people are feeling and may act as a ‘comforter’. They have a number of close friends 

and may be the ‘leader’ of the group (albeit subtly). They prefer team games and working 

in groups. They are likely to be a member of a club. 

 

PERSONAL (Intrapersonal intelligence)  

(Deep Thinking)  

Children with strong intrapersonal intelligence are ‘Thinkers’, though they may be seen as 

‘dreamers’. They prefer to ‘keep themselves to themselves’ and may appear shy and 

withdrawn’. They may not respond in class but prefer to talk to the teacher about the 

topic after the lesson. They usually have a clear idea about their future and will set 

themselves personal targets and challenges. 
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